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Abstract
This paper will examine the importance of building community within the classroom.
Information will relate classroom community with student needs and classroom management. It
will provide a written visual on what community looks like in a classroom and explore different
strategies important to community building within the classroom. A review of the No Child Left
Behind Act and policymakers' views on community in the classroom will be discussed along
with various community building programs.
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Introduction
As one walks down the hall at East Elementary and passes room 204 they would hear 25
voices chorally reading their class pledge ... "We pledge today to do our best in reading math,
and all the rest. We promise to obey the rules in our class and in the school. We'll respect
ourselves and others, too. We'll expect the best in all we do. We are here to learn all we can, to
try our best and be all we can be." As the students finish reciting their classroom pledge, they
quietly sit and await the secretary's morning announcements. At her desk the teacher is smiling
remembering back to the beginning of the school year during their first classroom meeting when
the pledge was first introduced. The students have come a long way since the beginning of the
school year and that initial classroom meeting. She is proud of their accomplishments both on an
individual level and as a classroom community. They are each their own individual but have
been taught, have lived, and in-turn internalized the importance of community within the
classroom and in all environments in which they are members. The atmosphere felt in this
classroom did not take place in one day. Her hard work of teaching, guiding, and modeling
throughout the school year has paid off. She is confident that these students will remember their
5th grade year and carry on her expectations of hard work and respect for oneself and others. The
students know that she cares immensely for their educational and personal lives. They look to
her as a teacher first and friend second. Next year will bring about a new group of students in
which she will strive from day one to instill a sense of community. Because the students will be
different than this year's, so will the design of the community. This year, she, along with the
students, were successful in creating a community at East Elementary within the walls of room
204.
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Rationale and Importance

Our children are living in various environments of uncertainty and instability. From their
home life to their social life, unstable environments and relationships make it difficult for them
to seek out morals and values to guide them in their development (Heartwood Ethics Curriculum
for Children, n.d.).
Many of our children are living with either their mother or their father in a single-parent
household. According to Barbara Dafoe Whitehead as cited by Lickona (1993):

If current trends continue; less than half of children born today will live continuously
with their own mother and father throughout childhood ... An increasing number of
children will experience family break-up two or even three times during childhood.
Children of marriage that end in divorce and children of single mothers are more likely to
be poor, have emotional and behavioral problems, fail to achieve academically ... (p. 8)
More aggressive behaviors and preoccupation with the drama at home keeps children in singleparent families from being able to focus on their learning in school. Teachers need to create
"caring moral communities" for these children; teaching them values that perhaps aren't being
taught in the home (Lickona, 1993). In creating this sense of community it provides children
with the certainty and stability they need in order to control their anger, focus on their learning,
and to become responsible people.
Lickona (1993) also states that a "caring moral community" is needed for the following
reasons:
1. Children are gravitating towards the wrong kind of adult role models.
2. Children are being exposed to sexual, violent, and materialistic forms of media.
3. Children are experiencing increasing pressure(s) from their peer groups.
The statistics support Lickona's statement. Statistics report (as cited by Larivee, 2005, p. 2 & 3):
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1. One in four girls and one in eight boys will be sexually abused before they are 18 years
old.
2. Each year, more than 3,000 youths under age 20 are killed, and more than 18,000 are
injured by firearms in the United States.
3. More adolescents are experimenting with drugs at a younger age, with many having their
first experiences with drugs prior to age 15.
In summary, Bums (as cited in Croom and Davis, 2006) states:
Like it or not the roles of the family and those of the school are merging. For a variety of
reasons, many children come to school today lacking appropriate behaviors. We must
acknowledge we are being negligent as a society if we do not strive to develop more
appropriate social behaviors in these children. (p. 10)
It has become the schools job to teach students what a caring and moral community looks
and feels like. Classrooms are mini models of society, because it seems society is failing many
of our children, establishing communities within the classroom is important. "The opportunity to
participate as a contributing member of a community is essential for children's well-being and
academic success" (Bickart et al, 2005, p. 46).

Purpose
The purpose of this literature review is to create a better understanding of the importance
of community building in the classroom. Children need a stable environment with stable
relationships to achieve academic success. Our society and family relations have changed; it's
time our classrooms change to accommodate our children and their needs. Aristotle was quoted
as saying, "The aim of education is to make men both smart and good" (The Institute for
Professional Development, 2007). It is my goal to answer the following questions in regard to
this topic in this literature review:
1. How does creating community in the classroom meet the needs of students?
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2. How is community within the classroom used in classroom management?
3. How does character education relate to classroom community?
4. · How do classroom meetings teach respect and responsibility?
5. What does NCLB and policymakers have to say?
6. What programs promote classroom community?
Terminology

Creating community within the classroom is not a new topic. There have been many
studies on the importance of classroom community throughout the years (Larrivee, 2005). The
idea of community remains a constant; however the terminology used has varied some.
Community of learners, democratic classroom, democratic community, learning community, and
sense of community are all terms that will be discussed throughout this paper. For educational
purposes Bredekamp and Rosegrant (1992) define community as:
A community is a place where individuals share common values, goals, and activities. It
is a place where each member takes on roles to provide sufficient services so that the
community's goals are reached. In communities, everyone does not do the same thing at
the same time, but groups work together to achieve common goals. A community is a
place where social bonds are established and individuals can flourish. (p. 81)
Methodology
The research upon which this paper is based came from a multitude of sources including
the internet, educational journals, and professional books. Multiple words and phrases dealing
with the importance of building community in the classroom were used to search the internet for
sources that could be used for this literature review. Words and phrases used included:
1. The importance of community.
2. Classroom community.
3. The teacher's role in building community.
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4. NCLB and classroom community.
5. Community building·progranis.
The Rod Library proved to be helpful in obtaining sources. Visiting the university to
physically check out professional books dealing with the topic was also a source of retrieving
information.
Criteria for selecting sources to cite included relevance to the topic and current copy
write dates. Abstracts and introductions to skim for pertinent information were relevant for
choosing sources.
Literature Review
How Does Community in the Classroom Meet the Needs of Students?
Children have a right to receive support from their families and communities and a
human right to be cared for. Typically, families want to provide these rights for their children
but when they cannot it; is up to society (Garbarino, 1997). When support is not given to
children and they feel uncared for, learning is the farthest thing from their minds. According to
Larrivee (2005):
More students are coming to school neglected, rejected, abused, hungry, and ill prepared
to learn and function adequately within the constraints of the classroom setting. Many
students have not had the opportunity to learn the prosocial skills needed to work
productively with their classmates; social and emotional needs often override academic
needs. (p. 8)
With the lack of these essential needs, teachers in the profession today and those just entering not
only teach academic content, but need to master skills that go far beyond the content (Larrivee,
2005). Teachers will need to provide students with an environment that promotes stability and
concern for their well being.
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Abraham Maslow, an influential psychologist, studied human behavior and motivation
and whatfactors contribute to their actions. His most influential study led to the making of
Maslo"',''s Hierarchy of Needs (Hobbs, 2007). This hierarchy is a set of needs that influence who
a person becomes and how they are motivated. Consisting of five levels, Maslow's Hierarchy
from the lowest to the highest need include:
1. self actualization
2. esteem
3. love and belonging
4. safety
5. physiological
Found in the shape of a pyramid these needs are meant to be satisfied from the bottom up. Needs
that have not been met at the lower level will consume one's thoughts until the needs have been
fulfilled. "Only after basic needs are met can human beings crave more" (Bickart et al, 2005, p.
46).
Starting with the lowest level, physiological needs, this category includes elements such
as food, water, shelter, and sleep. These need to be met or at least partially met before a student
will attempt to satisfy needs at a higher level (Hobbs, 2007). For example, when a student comes
to school hungry their attention is on their hunger and not focused on their learning, they will
anticipate lunch and not the instruction of their teacher. Student's who do not have these basic
needs met are not ready physically or mentally for their day at school. It is important that
students eat breakfast and are dressed appropriately so that they can focus their attention on
learning (Hobbs, 2007). Teachers can help meet the physiological needs of their students by
keeping extra clothing and food at school for those who come with unmet needs. Also, attention
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can be paid to the temperature of the room, adjusting the thermostat when needed. When
students' basic needs are met they are able to move to the next level.
The second level above focuses on safety. Students need to feel safe in order to achieve
success. Many children deal with fear everyday; neighborhoods have become increasingly
unsafe and homes unstable. The classroom should be a refuge- a place where students feel safe
enough to be able to open up academically, socially, and emotionally. In this level needs for
"law, security, safety, freedom from fear and anxiety are addressed" (Hobbs, 2007, <J[ 4).
Brickman (2007) states that not only do students need to feel safe physically; they need to feel
safe emotionally and psychologically as well. Students who do not feel safe are preoccupied
with their thoughts and are unable to focus their attention on learning. Teachers can help meet
the safety needs of their students by creating caring, trusting relationships with all of their
students. Teachers need to establish routines and clear expectations at the beginning of the
school year to help make students feel safe. When students feel safe in their learning
environment they are able to move to the next level.
In the third level students need to feel a sense of love and belonging. "Need for family,
friendships, and organizational memberships," can be found at this level (Hobbs, 2007, <J[ 5). If
these needs are not met students may feel lonely and/or depressed, they may become withdrawn
or have a tendency to act out (Hobbs, 2007, Bickert et al, 2005). Because of changes in family
structure and support many children are lacking the ability to form healthy human attachments
(Larrivee, 2005). Teachers can help meet the love and belonging needs of their students by
promoting friendships, having students work collaboratively together on projects and
assignments, and by helping students find after school programs that meet their interests in
which they can belong (Hobbs, 2007). According to Schaps (2000) we tend to bond with those
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who help us satisfy our needs. When students feel a sense of love and belonging they are able to
move to the next level.
The fourth level is esteem. "This level deals with self-esteem, feeling of worthiness,
'

sense of importance, and confidence" (Hobbs, 2007, 'l[ 6). According to Hobbs (2007) this level
can be divided to make two sections. The first section, achieving admiration, respect, and
rewards from others are much like extrinsic rewards. The second section deals with how one
gains confidence in abilities and gains respect for oneself, much like intrinsic rewards (Hobbs,
2007). Teachers can help meet the esteem needs of their students by valuing all students and the
work they produce through administering extrinsic rewards, such as giving grades, and fostering
the intrinsic rewards, such as fostering the feeling of a job well done. Teachers need to keep in
mind that, "It takes many positive experiences to build a child's self-esteem, but very few to
undermine a child's confidence" (Bickart et al, 2005, p. 47). When students feel a sense of
esteem they are able to move to the next level. It is important to note, however that many spend
their whole lives at the esteem level, because those at the final level, self-actualization, have met
all other needs completely and are working towards perfection (Hobbs, 2007).
Self-actualization is the fifth and final level in Maslow's Hierarchy. Self-actualization is
the highest level of needs where its members have fulfilled all other needs and are working
toward perfection. There is always room for improvement, so reaching this level is a rarity.
Although rare, teachers can encourage students to reach their full potential and goal of selfactualization (Hobbs, 2007).
When creating a classroom environment it is important for educators to remember
Maslow's Hierarchy of Needs. Students may have a difficult time focusing their attention on
learning and fostering friendships when their basic needs have not been met. According to
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Hickert et al (2005) creating community is a valuable and essential strategy for addressing the .
basic needs of students. Building caring classroom communities helps to validate and
accommodate students' pasic needs so that they can be free to learn (Larrivee, 2005).
Maslow (as cited in Simons, Irwin, & Drinnien, 1987) stated, "If the environment is right,
people will grow straight and beautiful, actualizing the potentials they have inherited. If the
environment is not right, they will not grow tall and straight and beautiful" ('Il 3). The classroom
is an environment where teachers are able to meet the needs of their students by virtue of their
instructional leadership. When children's basic needs are met they are ready physically,
emotionally, and socially to open up to academic learning and all the classroom community has
to offer.
How is Community Used in Classroom Management?

In a survey issued annually to educators by the National Education Association (NEA),
teachers have reported classroom management as being their number one concern for the past ten
years. With the academic, ethnic, physical, social, and emotional diversity present in classrooms
today teachers are struggling with many challenges including the following (Larrivee, 2005):
1. Providing quality instruction.
2. Creating meaningful relationships.
3. Instilling self-discipline.
4. Encouraging values with all members of their classroom.
To combat these struggles teachers must reconsider their views on classroom management and
perhaps reconstruct their teaching and their classroom environment. Classroom management
refers to the methods and practices teachers use to manage the space within the classroom,
student behavior, and learning (Larrivee, 2005).

Classroom Community 14
Quality instruction goes further than lesson design and execution; it's meeting the diverse
needs and learning styles of alLstutlents. Providing quality instruction involves the following:
1. · Delivering engaging activities.
2. Creating opportunities for problem solving, analysis, and deeper understanding of
information.
3. Offering frequent feedback that extends students learning.
4. Teachers' emotional warmth and sensitivity to the cues of individual students (Houts,
2007).
In a classroom that promotes community teachers can utilize the Values Development Model of
Instruction (VDM) as described in Instruction: A Models Approach. There are five steps in the
VDM that help teachers provide for quality instruction for all students. The five steps are:
L Identify the theme of what is to be taught.
2. Specify the "big question" in what is to be taught.
3. Select supplemental resources on the topic of study.
4. Explore interdisciplinary connections to the topic.
5. Teach the lesson in ways that entice students into caring about what they are learning.
(Gunter, Estes, & Schwab, 2003, p. 241)
The first step of the VDM requires the teacher to identify the theme to be taught. It is important
for the teacher to have an understanding of how what is being taught will affect the kind of
person the students will become. The second step in the VDM requires the students to generate a
list of questions (similar to that of a KWL chart) with the help of the teacher. These questions
should be generated before the lesson. The questions should pertain to the history of what is
being taught and should answer how it affected people throughout history. The fourth step in the
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VDM requires the teacher to help the students connect their learning to other curricular areas; "to
show that all human knowledge is cbnnected, often by the values that make the knowledge
important" (Gunter et al, 2005, p. 248). The fifth, and final, step in the VDM requires the
teacher to guide the students to:
1. Connect what they are learning to what they already know.
2. Get engaged with the process of learning.
3. Reflect on what they have learned (Gunter et al, 2005, p. 248).
After all, "Students will understand best what they care about most" (Gunter et al, 2005, p. 247).
The foundation for this model of instruction lies with the Character Counts Coalition. It is the
VDM' s goal to instill values both for what is being taught and learned.
Teachers struggling with creating meaningful relationships with their students need to
ensure they respect and accept students, and treat them in a caring way. When young children
were asked how they knew whether or not their teacher cared for them they replied:
1. "She says hi to me when I come in the room."
2. "She saves a snack for me if I miss snack time."
3. "She makes sure I get a turn." (Stipek, 2006, p. 46)
Adolescent students reported that caring teachers were honest, fair, and trusting. They also
reported working harder for teachers that they knew cared for them (Stipek, 2006). "Children
learn from what they see" (Bickart et al, 2005, p.66). When students have been treated in a
caring manner, they will want to emulate the caring relationship with others, adults and students
alike. According to the Michigan Department of Education (n.d.) the following can be done to
help create meaningful teacher-student relationships:
1. Get to know students personally.
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2. Get acquainted with the learning styles of students.
3. Get any additional resources that will help meet students' needs.
When students know they are cared for, as stated earlier, they are able to move along the
hierarchy of needs.
Self-control, the ability to control and direct oneself (Burden, 2006), is an important skill
to have in a learning community. When students posses self-control they are able to control
impulses, manage group situations, and adapt to classroom routines (Hopkins, 2005). Teachers
can give their students a self-control inventory to assess their students' self-control skills. Selfcontrol skills can be taught by the teacher to ensure the cohesion of the community is not
disturbed. Skills for controlling the following can be taught through role-playing, cooperative
learning activities, and children's books (Hopkins, 2005):
1. Impulses
2. Following classroom routines
3. Managing group situations
4. Managing stress
5. Solving social problems
Values are thoughts and beliefs that guide an individual's behavior, and when in common
with others, shape a community's social and physical environment (Larrivee, 2005).
Encouraging values with all members of the classroom promotes community. Students should
have a say in which values are to be followed in the classroom. There are several different
values to choose from. The Character Counts Coalition focuses on six core values (as cited by
Gunter et al, 2005, p. 248 & 249):
1. Trustworthiness.
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2. Respect.
3. Responsibility.

4. Fairness.
5. Caring.
6. Citizenship.
As research is conducted on the way in which students learn best, instruction, the way in
which teachers teach, and the way in which classrooms are managed continues to change.
Recently it has been concluded that students are most successful in a learning community, where
they are active in their own learning and in the classroom management (Burden, 2006).
How Does Character Education Relate to Classroom Community?

"An effective classroom mirrors a caring community and instills in students the
foundations for moral and ethical behavior" (Pohen, 2003, p.372). Teachers need to use their
time with students to teach academics and also values and morals in an environment that
promotes community. This may be the only time some students are ever exposed to creating and
respecting values for themselves and others. In a classroom that functions as a community
students need to respect one another.
Values and morals were once a part of the every day curriculum, conveyed through the
use of the McGuffey Readers, students were taught what values and morals were needed in a
democratic society. When there was debate over which morals and values were to be taught in
the school, educators shied away from and tried to avoid the issue (Bickart et al, 2005).
Character education is on the come back. According to Lickona (1992) children need a
community setting to learn about morals and values.
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Two very important values are learned in classroom communities; respect and
responsibility. Through students' participation in the community they learn why these values are
important in today's society. "In a classroom that functions as a community, children can learn
to recognize and accept differences" (Bickart et al, 2005, p. 49). Children have many
opportunities to share with one another their point of view, thoughts, and opinions in a nonthreatening manner.
Character education has its place in classroom communities. Children need to discover
for themselves how and why to be a moral person not just the difference between right and
wrong (Bickart et al, 2005).

How Do Classroom Meetings Teach Respect and Responsibility?
Classroom meetings can be used to teach about respect and responsibility. Students need
to respect differing points of view, opinions, and thoughts of their classmates (Bickart et al,
2005). They need to be able to respectfully listen to each member's contribution. It is the
student's responsibility to share in the discussions. The classroom meeting allows for students to
exchange ideas and listen to one another. The ability to speak and listen in a respectful way is
important skills in a classroom community (Bickart et al, 2005).
Classroom meetings can also be used as part of classroom management. "Class meetings
provide teachers and students with a forum to get to know one another, discuss issues, identify
and solve problems, and make decisions that affect classroom climate" (Developmental Care
Center, 2007).
Classroom meetings allow students to have a say in what's happening in the classroom.
They work well at the beginning of the school year when rules and norms are being discussed
and decided upon (Edwards & Mullis, 2003). Classroom meetings need to be held regularly so
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that students remain communicating effectively. When problems do arise, classroom meetings
are a great way to handle conflict (Edwards & Mullis, 2003).
No Child Left Behind and Policymakers' Views
The No Child Left Behind Act (NCLB) was signed into law by President, George W.
Bush on January 8, 2002. NCLB is our Nation's current education reform that "in partnership
with parents, communities, school leadership and classroom teachers-will ensure that every
child in America receives a great education and that no child is left behind" (U.S. Department of
Education, 2007).
"The cornerstone of the No Child Left Behind Act of 2001 is academic achievement and
professional success built upon a foundation or moral strength and civic virtue" (U.S.
Department of Education, 2005, p. ii). According to the U.S. Department of Education (2005) it
is the goal of NCLB to produce children who are well versed in morals and values, who are
happier, and in return will perform better in school.
NCLB also guarantees all children a safe environment to learn and achieve (Ed.gov,
retrieved 2007). NCLB accomplishes this by requiring states to report on school safety to the
public and also by providing a mechanism for students to leave chronically dangerous schools
(Ed.gov, 2007). Michigan's Department of Education (n.d.) stated it nicely:
NCLB requires deliberate strategies and continuous improvement toward helping more
and more of our children succeed. For educators like those quoted on the front page of
this packet, deeper relationships with caring adults may be precisely the "strategy"
needed to boost student achievement. (p.2)
It has become the primary focus of schools to teach morals and values in caring
environments, known as classrooms. In classrooms today teachers are "addressing children's
basic needs, promoting their resilience to hardship conditions, teaching the values of respect and
responsibility, and fostering their social and academic competence" (Bickart et al, 2005, p. 46).
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By doing so it is the hopes that schools will be graduating students who are "able to balance their
personal wants and needs against those of others and to make positive contributions to society"
(U.S. Department of Education, 2005, p. ii).
Educators and policymakers agree that community building is beneficial. "U.S. policy
makers are calling for schools to adopt "evidence-based programs," and we know now that the
evidence for the importance of building caring school communities is clear and compelling"
(Schaps, 2007, <JI 9). At a 2002 national technical assistance meeting in Washington, D.C., the
federal Safe and Drug-Free Schools program stated the effectiveness of community building as a
violence prevention strategy (Schaps, 2000).
What Programs Promote Community in the Classroom?

Community building within the classroom is not a fad, as some may think. Because our
society is not as neighborly as it once was and parents today are busy in the workforce (Bickart
et al, 2005), classrooms are becoming places where students' needs are being met. Academics
are being taught and morals and values are being instilled in an environment that is essential for
students' academic success and well-being, a classroom community. Kohn (1997) stated that it
isn't enough to focus on how one child acts- restructuring how the classroom functions is what
helps students grow.
There are several programs that work on community building rather than each individual
student's character. The Community of Caring Program, the Responsive Classroom Program,
and the Child Development Project are programs that emphasize community building and will be
discussed next in this review.
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The Community of Caring Program, founded in 1982 by Eunice Kennedy Shriver and the
Joseph P. Kennedy Jr. Foundation, was first introduced as a program to reduce teen pregnancy
mental retardation. Shriver stated:
My original concept for Community of Caring was to create school environments in
children with mental retardation would be appreciated for their gifts, and all children
would gain the skills to become strong, independent, joyful teenagers whose decisions
would be hopeful, caring, responsible, and endowed with a sense of justice and a sense of
freedom. Young people would be able to make decisions that would enlarge their
capacities to contribute to the goodness of their families, schools, communities, and
nation. (Community of Caring, 2007)
Today, the program serves nearly 1,000 schools nationwide as a comprehensive K-12
character education program. The program is designed around five core values of:
1. Caring.
2. Respect.
3. Responsibility.
4. Trust.
5. Family.
Teachers are to integrate these values into their curriculum and activities in and out of the
classroom. Student forums are held at each grade level. Student forums allow students to (a)
talk about important issues, (b) help each other problem solve, and (c) reflect how the choices
they make affect others. Family and community involvement is important to this program.
Many schools who have adopted this program sponsor school-wide activities for parents.
According to Community of Caring (2007) trust and respect can be developed when schools and
families work together. All students offer their services to their community as part of this
program. Through working in the community students grow is many ways and their character in
strengthened.
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According to Community of Caring (2007) schools adopt Community of Caring for the
following reasons:
1. Fosters character and citizenship development.
2. Improves school attendance and academic performance.
3. Improves school climate and creates a caring community.
4. Includes students with disabilities and fosters greater acceptance of diversity.
5. Creates safer school environments by preventing bullying and other forms of violence.
6. Prevents teen pregnancy and provides a strong abstinence message.
7. Reduces tobacco, drug, and alcohol use.
Community of Caring (2007) reported that 2003-2004 research conducted on this
program by Dr. Ann Higgins D' Alessandro found that Community of Caring Schools showed
significant improvements in the following:
1. Student to student relationships.

2. Student to teacher relationships.
3. Student autonomy-students being able to speak out and feeling they have a say in what
happens in school.
4. Student attitudes-students feeling they have good educational opportunities at school.
The Responsive Classroom Program, founded in 1981 by four public school teachers, is a
nonprofit organization "committed to supporting successful and joyful learning communities by
continually developing resources and training educators" (Responsive Classroom, 2007).
Teachers use morning meetings in the program to help build routines that aid in
community building. Morning meetings also reinforce academic and social skills. Rules with
logical consequences are used in the program to discipline, while nurturing responsibility and
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self-control. Guided discovery is used to introduce materials, and academic choice is given to
students to help promote •Self-motivation.
According to The Responsive School (2007) schools adopt the Responsive Classroom
Program for the following reasons:
1. Increases student investment.
2. Increases student responsibility.
3. Increases student learning.
4. Decreases problem behaviors.
The program is designed around seven basic principles:
1. The social curriculum is as important as the academic curriculum.
2. How children learn is as important as what they learn- Process and content go hand in
hand.
3. The greatest cognitive growth occurs through social interaction.
4. To be successful academically and socially, children need a set of social skills:
cooperation, assertion, responsibility, empathy, and self-control.
5. Knowing the children-individually, culturally, and developmentally-is as important as
knowing the content taught.
6. Knowing the families of the children and working together with them as partners is
essential to their education.
7. How the adults at school work together is as important as individual competence:
Lasting change begins with the adult community (Responsive School, 2007).
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In 2001-2004 research was conducted on this program by Sara E. Rimm-Kaufmann,
working under the Responsive Classroom Project (2007). She found that children in Responsive
Classroom Schools: .
1. Showed greater increases in state reading and math test scores.
2. Showed greater growth in prosocial skills and assertiveness.
3. Liked school more and enjoyed their peers and their teachers more (Responsive
Classroom, 2007).
The Child Development Project, founded in 1980, is comprehensive K-6 school program
designed to improve children's social and ethical development through changes in the classroom
and school environment (Child Development Project, 2007).
The program is designed around four core principles. The first being respectful,
supportive relationships. A sense of safety and belonging is felt in stable, supportive
relationships. This allows students to take risks in their learning and feel comfortable doing so.
The second principle is opportunities for collaboration. Students have many opportunities to
work together and collaborate in many different environments. Opportunities for autonomy and
influence are the third principle. When students are allowed a say in what goes on in the
classroom, their community, they feel a sense of commitment and make more responsible
choices. The fourth principle in this project is emphasis on common purposes and ideals. When
a school emphasizes the importance of education and the importance of behaving responsibly,
students have standards to live by (Child Development Project, 2007).
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According to Schaps (2000) students in schools where the Child Development Project was
consistently implemented showed:
1. More positive interpersonal behavior in the classroom.

2. More acts of selflessness out of school.
3. Stronger conflict resolution skills.
4. Greater concern for others.
5. Greater commitment to democratic values.
A nationwide study examined the impact of the Child Development Project and found:
1. Greater sense of the school as a caring community.
2. Stronger academic motivation.
3. Less use of alcohol and marijuana.
4. Better conflict resolution skills.
5. Stronger commitment to democratic values.
6. More concern for others (Developmental Studies Center, 2007).
Conclusion and Recommendations
In conclusion, it is my hope that teachers will gain an understanding of the importance of
classroom community. Building community meets the needs of student's and can aid in
classroom management. Character education and community are closely related and serve the
same importance. There are various programs that can be adopted for school wide community
building that are producing wonderful results.
Our society is doing our students a disservice by undermining the importance of morals
and values. Children spend the majority of their day in school. School is where morals and
values are being taught, whether it be a known or a hidden part of the curriculum. In the Myth of
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Our Failed Education System Troy (1998, ')[ 15) states that, "Public schools don't teach values."
. The fact in the article rebuts:
Define values. Nearly a third of students receive their only hot meal of the day in public
schools. For thousands, the only hug they get is in the public school. Teachers spend
large sums of personal funds (average $400 last year) for things like workbooks and
supplies. Thousands of teachers sponsor everything from drama to chess clubs on their
own time, often without reimbursement. (Troy, 1998, ')[ 15)
In our profession we sign a contract stating we will care of all of our students' needs,
academic, social, and emotional. It is our job to create an environment where all of their needs
are met; this can only be done by creating a community within our schools and classrooms. It is
my hope as one passes through the hallways of our schools that similar class pledges can be
heard as that of in Room 204. "We pledge today to do our best. ..
From our president:
There are schools in our country where children take pledges each morning to be
respectful, respon,sible and ready to learn-it's an interesting idea .... Where virtues are
taught. .. and where consideration is encouraged and good manners are expected (Bush,
2002, ')[ 18).
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